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TE 846 Rubric for Case Study One
 For Student Self-Assessment and Instructor Feedback
Name: Jason Skeels





Points: ____________/35 points




                Expectations for Quality

	Criteria
	Outstanding Exemplary Range
	High Quality Range
	Good Quality Range
	Below Expected Quality Range
	Comments

	Description: Accurately and precisely explains elements or features of events, persons, concepts, or strategies under investigation


	X
	
	
	
	Great description of student, assessments, activities, and lessons done throughout the case study.

	Analysis: Interprets and examines how students responded, the factors that influenced these responses, supported by specific evidence and examples 


	X
	
	
	
	Discussed different responses of the student and why the student likely responded that way to certain stimuli.

	Reflection: Provides conclusions and an understanding of future actions


	X
	
	
	
	Lists what needs to be done in the future when working with this student in literacy areas.

	Clear, consistent, and convincing evidence that standards have been addressed with case study students


	
	X
	
	
	Standards have been met for all required work.

	Meets professional standards of writing mechanics

	X
	
	
	
	All grammar and spelling should be correct and on point.


Case Study Report

Student Name:  Cam
Date: July 11, 2011-June 29, 2011
DOB: 10/4/93



Age: 17

Gender: Male
School: Any High School



Grade: 12



Teacher: John Doe
Date of Evaluation: Summer 2011
Examiner: Jason T. Skeels






Background Information:


Literacy instruction is an extremely large part of our schools today.  As a secondary education teacher, I assume that my students come to me knowing how to read and write near grade level but that is not always the case.  It is not just up to the elementary and middle school teachers to teach literacy, it is also a job of the high school teachers to continue to improve and build upon what the students have already learned. The focus of instruction should be teaching student literacy on a daily basis.  As a high school teacher, I chose a student who I have taught and coached throughout the past three years. 


Cam is the son of an upper-middle class family that lives a good life in Kalkaska, Michigan. Though Kalkaska is a highly impoverished area, Cam’s parents are both successful individuals. His mother works as a nurse at the local hospital and his dad works as a car salesman in town. Cam is going to be a senior next year and has hopes to attend a small college and possibly play football.  Cam has always been in honors classes throughout his high school career and carries a GPA of 3.5.  I have talked to Cam’s parents and found his reading level to be that of an average high school student, about what I expected. I know Cam lacks interest in reading, as he has told me so himself. With Cam not enjoying reading, I thought this case study would be somewhat difficult for me.


To gain more information on Cam and his interests, I had him fill out an Interest and Background Inventory.  The purpose of this survey was to get a basic understanding of who Cam is and how he feels about himself and about reading before I began to prepare lessons to improve his literacy level.  From this interest inventory I found out that Cam someday wants to either be a personal trainer or work in SWAT.  This was useful information because now I could develop lessons that would incorporate his love of working out/personal training and possible police work.  Cam sees himself as an average all around student, whether it is in spelling, vocabulary, or grammar. I also discovered in this inventory that he has never kept a journal, does not like to read anything, including the newspaper, and all of the books in his house belong to his mother.  Cam did tell me when we discussed this case study that he thought he would enjoy reading more if he was reading something of interest to him, not a “boring book for English curriculum,” as he told me.


After meeting with Cam and his family I have decided I need to connect personal knowledge, experiences, and understanding to the readings he will be doing. I will have him retell through summarization and decode the meanings of words encountered in the different texts we will read. Hopefully through all of this he will be able to acquire and apply strategies to identify unknown words and construct his own meaning of those words.

To fulfill the goals of mine above, I will incorporate strategies and ideas I have found throughout our readings such as starting with the San Diego Quick Assessment to check Cam’s oral-reading rate. This will tell me where Cam stands with oral reading. I will also try a vocabulary maze to see where his current vocabulary level is. I will have Cam do some brief readings and give me a summarization of the text he reads, both verbally and written. I hope that these strategies and techniques will give me a basis on where I need to go with my lessons the next few meetings we will have to help improve Cam’s literacy level.
My number one goal after talking with Cam and his family was to focus on developing Cam’s ability to comprehend what he was reading as a whole. Since I would be working with Cam on a one on one level, I can give him direct instruction to help his vocabulary level increase. This one-to-one instruction, as identified in Mastropieri, produces powerful effects. He talks about a study done by Swanson, which showed “that a combination of strategy instruction and direct instruction appeared to produce the most powerful effects.” Throughout this case study I will try things such as monitoring, providing only necessary information, elaboration, and modeling by the teacher to assist Cam with reading comprehension.

Behavioral Observations: 

Throughout my time spent with Cam I noticed his interest in reading changed when reading material he was interested in. Cam was very cooperative and attentive to what we discussed throughout our meetings. He did what was asked of him consistently even with it being summer break. Cam did not have many problems with reading comprehension as I had first thought and if he did struggle at all on anything he persevered through it with a positive attitude. 


When testing Cam he focused on the task at hand and spent time using his background knowledge to help him answer the questions in most situations. He was able to do a good job retelling and summarizing many of the readings and this continued to improve as we worked our way through each meeting. Cam never became frustrated when testing at all and had no problems staying focused on most of the readings and any testing I did with him. When it came to reading the Geography textbook he did not like that so much and you could obviously tell he was not very interested in the reading as he read silently. Cam did a great job throughout the three weeks we shared together and was able to get a lot accomplished, even though I know being a soon-to-be senior and on summer break he really did not care to be working with me on reading comprehension and literacy.
Assessment Instruments and Results:


Throughout the case study I used different combinations of assessments, tests, checklists, and questionnaires to find out Cam’s reading comprehension and interest in reading. See below:
1. Interest and Background Inventory-This inventory told me a little bit about Cam and his interests in reading and in life. I also sat down with him and his parents to discuss his literacy and reading ability. This took place on June 11, 2011. (Artifact 1)

2. Concepts about Print Checklist-This checklist showed what the child demonstrates before and during reading. I could easily see that Cam did a good job tracking as he read and had no problem with any grammar in the reading. This was administered on June 14, 2011. (Artifact 2)
3. High School Level Vocabulary Maze-This was used to test Cam’s knowledge of our language and to see if he could use the correct term in the setting. There were 107 questions and Cam only got three wrong which would give him a 97%. Though he did well with the vocabulary he stated that he did not understand any of the reading upon completion. This was administered on June 14, 2011. (Artifact 3)

4. Chapter Summaries-After reading three chapters (at home on his own), Cam was asked to summarize what he had read about Tim Tebow and his life. He did an extraordinary job describing chapters three through five of the book without a problem using bulleted points. This showed me that he really comprehended and took interest in the reading. This was administered on June 15, 2011. (Artifact 4)
5. World Geography Chapter 2, Section 3 Summary-After reading a section of the textbook, Cam was asked to answer the questions that follow to see if he was able to comprehend some different material (something he was not as interested in). He missed one of five questions and did not even try to answer it, this bothered me and we discussed why he made no attempt to answer the question. This was administered on June 15, 2011. (Artifact 5)

6. San Diego Quick Assessment-Having Cam read the vocabulary words starting at Grade 5 and reading through Grade 10, I wanted to see if he could identify these vocabulary terms without assistance. Cam stopped and/or struggled on six words and of those six, he needed my help to pronounce three of the terms. This was administered on June 18, 2011. (Artifact 6)
7. Strategies in Written Language-After reading a chapter of the book Through My Eyes, Cam was asked to fill out the planning guide about Chapter 6. This provided a great map if Cam were to write about what he read in that chapter. He had no problems filling this out and was able to hit the general idea about the chapter in each part of the graphic organizer. This was administered on June 20, 2011. (Artifact 7)
8. World Geography Chapter 3, Section 1 Summary-After reading a section of the textbook, Cam was asked to answer the questions that follow to see if he was able to comprehend some material that was not of great interest to him. This time he did a much better job focusing on the reading and using the textbook to help him answer the questions in a reasonable amount of time. Though he said it was boring to read, he said it still made sense to him. This was administered on June 21, 2011. (Artifact 8)
9. Comprehension Checklist for Narrative Text-While reading chapters eight and nine of Through My Eyes, I checked to see what Cam did in terms of predicting what was going to be read using pictures and titles. This checklist also helped me see what Cam could do during his reading and after his reading, concerning summarizing and referring back to the text. He did a great job on most of this and was able to recall what he had previously read in the book and made great connections to what was ahead in the book. This was administered on June 26, 2011. (Artifact 9)
10. Overall written description of the book-Though we did not finish the entire book, I wanted Cam to write a page to describe what he had read through the first eight chapters with me or on his own. Though he did not quite reach a page in length, he hit on many of the main points of the reading through the early chapters such as Tim winning the Heisman trophy, his involvement in church, and not being liked by everyone. This was administered on June 26, 2011. (Artifact 10)

11. Ohio Literacy Test-Having Cam read orally I would be able to see his fluency level, word recognition (decoding), and comprehension ability. This is a great test to give on our last day working together to see if he has improved in any of these areas. Cam did very well on the test as he had 96% accuracy and was able to read 142 words correctly in the one minute period. This showed me that has improved in his reading ability and can comprehend the material. This was administered on June 27, 2011. (Artifact 11)

12. San Diego Quick Assessment- Having Cam read the vocabulary words starting at Grade 5 and reading through grade ten, I wanted to see if he could identify these vocabulary terms without assistance. This time Cam did a much better job. He struggled with only one word (impetuous), which they list as a grade seven word. This tells me that his vocabulary level has increased in our time together as has his focus on the task at hand. This was administered June 27, 2011. (Artifact 12)
Instruction:


Throughout our seven meetings, Cam was able to become a better reader and I believe became more interested in reading certain materials. Some of the things I attempted throughout were to test his comprehension level and spark an interest in reading for Cam. 
Meeting 1-June 14, 2011
During our first meeting, I had him read aloud the book he had brought over (Through My Eyes). While reading for about ten minutes, Cam got through the first two chapters of the book while I filled out the Concepts about Print handout (Artifact 1). My goal was to make sure Cam was not skipping any words and was tracking words as he read. He did do some tracking as he read and did a good job recognizing capital letters, punctuation, and words. He is a very fluid reader and moves through the text fairly easily. Before reading I had Cam predict what he thought the book would be about. Though he already knew that it was about Tim Tebow and his football career, I attempted to get more out of him and had him elaborate on what else could be in this book. He talked about the possibility of talking about his college career, his life as an athlete, his mission trips around the world with his family, and his religion. I asked Cam where he developed these ideas and he stated “I have watched Tebow play the last few years and I knew how important sports, family, and religion were to him so I knew there would be something about in the book.” So it only makes sense that this is what he predicted, he made a great prediction of the first two chapters he was able to read today.
After Cam completed his reading, I had him summarize by discussing with me what he had read from the book so far. This unaided recall was where he would retell what he had read (Reutzel, 38) without interruption from me. I took notes on this as Cam was able to describe chapters one and two of the book without a lot of problems. Both chapters were fairly short but he did a great job telling about specific feelings Tebow had while at the Heisman Ceremony in Times Square and also discussing who was there and how they were related to Tebow. The one issue I could not pull out of Cam was the transition they chose from chapter one to chapter two. Chapter two jumps immediately into Tim’s mom’s decision to keep him, though she was told she would probably die giving birth to him while on a mission trip in the Philippines. Cam thought this was a pretty neat story and that Tebow was a “miracle baby” as he states in the book. I asked him why they chose that transition and he was not real sure. He was able to comprehend what he read in both chapters, but could not find a good relationship between Tim’s pinnacle of his career (Heisman trophy presentation) to his birth (the struggles that came with it). He seemed very perplexed, but said he was going to read more of the book on his own and we would discuss what he had read the next day. I felt this was a positive step in the right direction. 

I next had Cam take a vocabulary maze (Artifact 3). This was used to test Cam’s knowledge of our language and to see if he could use the correct term in the setting. This was not a problem for him. There were 107 questions and Cam only got three wrong which would give him a 97%. Though he did well picking the correct term for the sentence, I was still worried about his comprehension. When we finished the reading he said he did not know what he had just read. I asked, “What do you mean? Do you not understand it?” And he replied that he was more focused on using the right term in each sentence and did not pay attention to the actual readings. This shocked me; I would assume that most students would be able to comprehend what they have read as they were using fitting words to help define the reading. I decided we would have to work on this throughout the remainder of the case study with Cam. 

Meeting 2-June 15, 2011


We started our second meeting with Cam reading chapters three through five on his own, which he did overnight. Using bulleted points he listed some of the main ideas from each chapter of the reading (Artifact 4). He did an excellent job recalling and comprehending what was read. I asked him to write who or what it was about, what was happening, and add any necessary details. This task was easy for Cam to do upon completion of the reading. He did have to go back to check a few things in the book to make sure he had information correct though. I still felt this met my objective of him comprehending the material and reciting it on paper without assistance from myself. When he was done, I had him write a ten word or less summary of what he had read in those three chapters. He wrote, “Very involved in sports, church, family, and school throughout childhood.” This was very telling of what Cam had read, as the reading focused a lot on Tim’s desire to compete in sports with his brothers, his home school career, and the importance of his mother, father, and Uncle Dick. I thought this ten word summary was a great way to capture a lot of information in just a few simple words and Cam really like how this went.


When he completed the summaries, we discussed the reading and what he liked and did not like about the three chapters he just read. Cam made a few obvious points here. He said that Tebow made the book personal with a lot of good stories about sports and competing against his brothers in and around the house in things such as baseball, golf, football, and basketball. Cam was able to recall a story about Tim Tebow wanting to play quarterback but the coaches made him play linebacker and running back. This really sparked interest for Cam and made him think about Tebow’s personal goals as a football player. He did not like all the stuff about religion and home schooling because Cam said those things did not apply to him and he really is not into that stuff. I like the way this 15 minute discussion went between the two of us, as we shared a lot of information about the reading and what we thought of the book thus far.

The last step of this meeting included Cam doing some reading from a World Geography textbook about the Earth’s resources. He read this individually and really did not focus much on the reading. After reading, which only took him about ten minutes, he was asked to answer the five questions from the Section Review. Cam hesitated doing this and said it was “stupid” but still ended up doing it. He sped through the questions and did get one question wrong without making an attempt on that particular question. I wanted to see if Cam’s focus and comprehension would change when the reading changed from sports, an interest of his, to geography, something he does not care about at all. This did happen immediately! Cam lost interest in the reading and did not really try to focus at all on what the textbook had to offer. I know the reading level was not too high, being that this is a textbook we use at the high school right now. The whole lack of motivation or caring about the text is what hurt Cam when answering the questions.
Meeting 3-June 18, 2011


We started meeting three with Cam and my other case study student, Meg, reading new books that I would choose for them. They read to each other for ten minutes each, with Cam reading To Kill a Mockingbird, a book he said he was required to read in ninth grade and he said he did not read much of it at all. Meg read the book Night and each student was to ask the other student 5 questions about the text they were reading. This went really well. There was a lot of discussion about both books, as Cam had read Night this past school year. Cam was able to draw up questions about Night for Meg and she did a decent job answering those questions. When Cam was done reading To Kill a Mockingbird, he flew through the questions Meg asked him about what he had read. Though he said he had no interest in the book he still remembered parts of it being discussed in his freshman English class. His comprehension was high and both students responded very well to the reading and questions from each other. I did poke in from time to time and helped with some questions by either adding details or asking my own questions of the readings. 

When finished, Cam took the San Diego Quick Assessment to test his vocabulary level on terms he should know as a twelfth grader (Artifact 6). He did a good job at most of the terms I would consider to be easy, but struggled with a few words from grades seven through ten. The objective of this was to test Cam’s oral-reading fluency. Though he did struggle on a few terms and needed my help to pronounce three terms, I felt he did a decent job getting through the terms in a short amount of time. I did not have the norm-referenced charts that go with it to score Cam’s level of reading fluency, but I think I was still able to get an idea of what his fluency level is.
Meeting 4-June 20, 2011


At the beginning of our fourth meeting together, I had Cam read chapter six of Through My Eyes. After completing the reading I wanted him to fill out the Strategies in Written Language (Artifact 7) to see if he could layout what he had read as if he were going to write a paper about it. I feel this gives students a good way to organize ideas, checks reading comprehension, and can prepare them for composition generation. Cam did an excellent job filling this out about chapter six and putting together what was taking place throughout Tim’s crisis of trying to find a high school to attend and play football. Cam enjoyed filling this out and said it was easy to do, though he did not really elaborate his thoughts he had the general idea figured out.

For the remainder of the time together and after discussing the graphic organizer, Cam read chapter seven aloud to me and did a great job tracking his reading and getting through the entire chapter. This casual reading and discussion was good for both of us. There was no testing, no true goals, and we were both relaxed and able to discuss what we both learned from this chapter. Cam really wanted to discuss Tim’s second football season at Nease and how the team was continuing to improve. Cam said it reminded him of our team from his Junior to Senior year and how much we have improved. Cam stated that he feels a lot like Tebow, he is a leader, though he is not quarterback, and he wants to make his team better but is not worried about college coaches or anything else right now. I think this chapter really stuck with Cam and he enjoyed seeing how athletics made Tebow a great individual and leader. 
Meeting 5-June 21, 2011

We started our fifth meeting with Cam reading from the textbook silently again. He was instructed to read Chapter Three, Section 1, titled Earth-Sun Relationship. After reading the textbook we discussed what he had read and he did an excellent job recalling many of the main points of the reading. After our discussion I asked Cam to answer the section questions that followed and he did this without hesitation. He completed all five questions in a matter of ten minutes and got all five answers correct without a lot of backtracking through the section. This impressed me and I could see Cam’s confidence when answering these questions. Though I do not think he really enjoyed the reading, he had no problem recalling what was read and answering the section questions. 

After the completion of the discussion and questions, Cam and I discussed why he dislikes this reading so much more than the book Through My Eyes. He said it basically comes down to an interest in what he is reading. He said the geography textbook was boring and something he did not really care about where Through My Eyes was something he could picture and see taking place. He said he could picture Tim Tebow in high school, playing golf in his backyard, and playing at Florida, where with the earth-sun relationship he said it was not something he could picture in his mind or did he care to picture. 


Lastly, I wanted to try something a little different when it comes to literacy. I got out a copy of our defensive playbook which is full of drawings, descriptions, alignments, and assignments for different plays. Cam has yet to see the playbook and was very excited to go through this, read it, as he is a captain of the defense. He had no problem understanding this language and moving players to the correct positions when I gave him different formations and alignments. He comprehended each assignment for each player and when I drew up a new play he was able to move people to where they needed to be on the board. Being that this also relates to football, I think Cam was extremely interested and took initiative in discussing and going through our playbook together.
Meeting 6-June 26, 2011

With our time together nearing an end I wanted Cam to read aloud again to me to see if his fluency and reading confidence had improved. He read chapters eight and nine from Through My Eyes to me and as he read I filled out a Comprehension Checklist for Narrative Text (Artifact 9). Before reading, Cam did a good job using chapter titles and previous knowledge of the reading to predict what he was about to read. Chapter eight was titled “Where To Go, Where To Go?” and Cam predicted correctly that this chapter would be about his choosing a school to go to for college. Cam predicted chapter nine, titled “Running Down a Dream,” also and Cam guessed this would be about him starting at quarterback at Florida, which was a dream of Tebow’s. This impressed me that Cam was able to use things such as the title, what he had previously read, and what he knew about Tebow’s life to predict what was upcoming in these chapters. He also did a good job of making inferences to the reading about Tim Tebow’s life. Though he still does not like to read, he has become more comfortable reading aloud for an extended period of time and discussing the reading afterwards. 

When finished reading, Cam was able to discuss elements from the two chapters at ease and recalled most of the important information. He did have to go back to the text a few times to check on names and information. Cam was really intrigued by a part where Tebow was chosen as a freshman, to represent the offense, to be in a two-on-two tug-of war by his teammates and recalled the entire situation without referring back to the test. He recalled the setting, characters, and what was taking place throughout the book with ease. With the book being relevant to his life, he did a great job making connections and summarizing what he had read. His comprehension level has improved up to this point I feel and he is enjoying this book, though he still is not highly motivated to read.

Since this was the last day reading Through My Eyes, I had Tim write a one-page overall written description of the book. Throughout this description, Cam did not give any great details to the reading but did address many of the main points throughout the reading thus far. Cam went back to Tim’s childhood, his Heisman trophy loss, his home-school life, his Christian beliefs, and his family while describing what he had read. It had been nine chapters of reading over a twelve day period and Cam was able to sum most of what he had read. Though I think he could have put forth more effort in this written description, he did a pretty good job summing things up for someone who had not read the book. 
Meeting 7-June 27, 2011

In our last meeting together, we started off with another assessment for Cam. He took the Ohio Literacy Test. This is something I found online that the state of Ohio uses or has used to test student literacy. I found a reading geared towards eight and ninth graders about Chicago and its history. In the one minute I gave Cam to read the three paragraphs, he got through 148 words, reading 142 of them correctly. This shows that Cam had 96% accuracy, which is exceptional for any age or grade level. He also would have received a six out of six on comprehension, according to their scale. A six means “Student recall is a comprehensive summary of the passage, presented in a logical order and/or with a robust set of details, and includes a statement of main idea. Student also makes reasonable connections beyond the text to his/her own personal life, another text, etc. Cam did a great job describing what he read about Chicago and what it features today. He also mentioned the year 1893, when the World’s Exposition was in Chicago and the term given to Chicago, the Windy City. He also discussed a family trip he had taken to Chicago in the past and all the shops and businesses located on Michigan Avenue he noticed. According to this test, the average senior should be able to read between 130-200 words a minute. If a student is at the upper-level, closer to 200, it is likely during the school year when they are immersed in reading and different forms of text. The lower level, 130 words a minute, is where most students are during the summer, when they do not read as much normally. With 142 words in a minute, Cam fits right into the average with decoding and did an excellent job on comprehension as I mentioned earlier.

The last activity we did was the San Diego Quick Assessment, which Cam already completed during our third meeting. This time he did a much better job getting through all of the words designed for grades five through ten. The only mistake he made was once again on the word impetuous. I was very pleased to see Cam’s improvement in this area of word recognition and pronunciation. He was much more focused and seemed to be motivated to do well this time around. With this assessment I could see that Cam’s oral reading fluency had improved throughout our meetings and he seemed more interested and motivated in what we were doing.
Conclusions: 
On the basis of this information, I have concluded…..
Reading: Cam’s comprehension is at or right around grade level. Once he finds interest in a particular reading, especially narratives about sports, he is motivated to read and does a great job recalling and comprehending what he has read. If the text is something he is not as interested in, he has a little more trouble comprehending and finding any importance in the reading. His vocabulary and oral reading fluency increased in our time together and with practice, Cam can become a great reader and possibly enjoy reading even more.

Conclusions: Cam has an obvious weakness and that is his lack of motivation to read. He believes reading to still be boring, but if it is something of interest to him, as I found football to be something he enjoys, he will complete readings assigned to him. If it is something he can not relate to, he has trouble finding interest and is not motivated to complete or even focus on the reading sometimes. This was indicated to me before our case study by Cam himself and his parents. 

Cam has strength in decoding; on the Ohio Literacy Test he scored a 96% in reading accuracy. He also is strong in comprehension and fluency, as he scored a six out six in comprehension and read 142 words in one minute on the same test. He is also strong in oral reading fluency. Cam can comprehend and pronounce words at and below grade level according to the San Diego Quick Assessment.
Written Expression: Cam also does not enjoy writing but does an alright job in this area. He does do a lot of abbreviating, as is seen in his overall written description of the book. Instead of writing terms he uses things such as b/c for because and w/ for with. Also, when answering questions from the textbook, Cam uses abbreviations and answers questions with minimum work. He does not write in complete sentences and probably will not do so unless told to do that. His spelling and grammar are up to par and he has no problem organizing his thoughts to prepare for writing an essay or paper. According to the Strategies in Written Language, he can organize his thoughts and lay out the necessary pieces to compose a paper and comprehend what he has read. 
Conclusions: Cam’s skills appear to be average compared with other students his age or for his grade. He could spend more time on writing and putting his thoughts on paper but instead tries to rush to get done and move on to the next task. 
Recommendations: 
1. Find something of interest for Cam to read or write about.
2. Enjoys sports, especially football, to read about.

3. Is not highly motivated to read/write but with one-to-one work he will do what is asked of him.

4. Make school work more applicable to Cam through questioning and personal experiences.

5. Make sure Cam tracks as he reads. He is much better with comprehension if he does this.

6. Can comprehend in small chunks but after more than 15 or so pages of reading, misses some points in the reading.

7. Needs to focus while reading on the text and not anything else.

8. Does well with comprehension when questioned throughout reading, not as well when questioned entirely at the end.

9. Needs to focus on new vocabulary and terms that are not familiar to him with pronunciation and understanding.

10. Should write in complete sentences at all times, without abbreviations or shortcuts.

11. Likes to refer back to the text for support when recalling some information.

12. Cam is a very fluid reader and does a great job reading text out loud.

Artifacts:

Artifact #1-Interest and Background Inventory
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Artifact #2-Concepts about Print Checklist
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77."? -r;bd 2 4

8 Book\m/rigntation concepts v A}‘ 'ﬂﬂ/i W A i é{/‘

T/Shows the front of the book.
_¥Turns to the first page of the story.
__ Shows where to start reading on a page.

2. Directionality concepts
/Shows the direction of print across a line of text.
__ Shows the direction of print on a page with more than one line of print.
__Points to track words as the teacher reads. (' rec J o1 his s ‘;m)

3. Letter and word concepts
_./f’oints to any letter on a page.
./ Points to a particular letter on a page.
_/Puts fingers around any word on a page.
_/Puts fingers around a particular word on a page.
/Puts fingers around any sentence on a page.
/Points to the first and last letters of a word.
_7Points to a period or other punctuation mark.
“Points to a capital letter.

Summary comments:
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Artifact #3-High School Level Vocabulary Maze
[image: image5.jpg]HIGH SCHOOL

Assessment 3: 2006-2007 Grade: ___ [
Name: Cén
Passage 1:
Passage 2:
Average Score:

Only the averaged score is entered into the PMRN
e —

Read each sentence. When you come to three words that are underlined and in dark print,
you will circle the word that belongs in the sentence.

1. The snow was falling and the air was crisp. He put on his

s houses and walked to school.

2. He was late, so he map / see 5% to catch the bus.

tr

Do not turn this page until you are instructed to do so.
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STARS
Looking to the Stars
Throughout history, even before the invention of the telescope, we have
watched the heavens. We have created constellations of stars th;g / arid / game say more
about us than about bat [ ;@ paw stars themselves: the Dragon, the Hunter,
was / mid / @ Southern Cross, the Great Bear. We hid /inn / nax\')ise the stars to steer
L
by, but / mad / pie we also use them as symbols. For barrage / example / hideous, our

ooz s ) " " 2 3
most popular actors and musicians cup / joy / gEcalled stars," while students receive

gold éz?s J alter / diced for excellent work.

In recent years, fan /({u\r /iéey knowledge of stars has begun to adult / doors /Ecati

s
up to our fascination with them—@_Lngb_Lng that knowledge has proven just as

=
combustion / evacuation / ih/tri\ guing. A star's formation, its lifecycle, even

buzf[ it¥ / duo eventual death, all involve energy on a dice / heal /gast scale.

/

The Birth of a Star

The birth of a star is a ambivalence / imgoundmen% complicated process, but Dr.

Jean Turner, a professor oé in Z) at astronomy at UCLA in California, has
[ N~ p

Ffoung /bonus / known a simple way to discuss an mount { ?E}IEX large of vast

proportions: "Gravity tends to ponds /(c cause / rebel gas clouds to shrink into spherical
scrap / tamed @a![ji and that's basically what a star at/is /by. If you let a gas cloud
/ oll;rgse /beginner / abstract, it will form a ball. If bell / dawn /@r_{a thall is massive
enough, it will box{ Eét / ego hot enough inside to fuse hydrogen, a

7=
overcome / surfaced / creating a star."
The key components aré ﬁ;ﬁt( acid / each and compression, the compression

occurring because of /in / my gravity. Both the heat and the
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salesperson / unauthentic / ggmﬁressiﬁ are almost inconceivable because they occur

i 5 e
s0 /‘a_h'// he such a cosmic scale. Even @fthg /end / had entire surface of the Earth

suddenly begrudge / carousel ﬂﬁlg}cﬁéﬂ in a torrent of flames, it below Aﬁi J error
not come close to the calastrophi(ﬁ;s:/ \agenda / clinic on display during the birth of a
dose / hype /@'

Specifically, when the temperature reaches 1@ J in / or 20 million degrees
Fahrenheit, the gases due /a nd / nab dust produc;e/hydrogen plasma. This plasma

plea / meet J will form the core of the ne»\v/s/ﬂl;l meat / howl. The shrinkage of the gas

causes hip /'\'[lie / day pressure and temperature to increase, an(' 'gau;e\g‘/ admire / buzzer
_N\T

the plasma to rotate at an appraisals / percentage,ﬁmireasi‘i} rate of speed. This

rotation causes gas/ den / spa and dust to be flung away bike / dorm / ffom the star.
The cast off material diet fﬁ ill b Jhand form comets, moons, and planets. That

~ &
but !ﬁg / out creation of an entire solar systefn is / or / at the mere byproduct of a star's

dressing / ‘reati;n‘ Pflooding helps provide a sense of scale.

e

(:\"VhenZ/ Debt / Howl the core of the protostar reaches 10 baggage million/ da

degrees, nuclear reactions begin. This sudden cured / fight [ burstof energy creates a

7 ——
stable body jug /(and// nob a new star has been born. Red / How/ Zoo long does this

process take? Until récent\fx / animated / cleanest, scientists believed star formation
took a cultivated / immobilize / rela;i\;;iz short amount of time. However; work
{ b}y‘/ in / at astronomer Clair Chandler has led to mug /the / hot discovery that star birth
takes much(G;im / domino / health than previously thought, perhaps as long gr_ﬂﬁ/_ﬁ
/

200,000 years.
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WILLIAM PENN: A PERFECT FREEDOM
William Penn is considered one of America's first proponents of liberty. A
A
century before the Declaration|of / at / in Independence, Penn proposed a colonial

constitution calling how/ for'/ win freedom of the press, freedom of

"
sidewalk / vacation / g]izin free enterprise, and trial by jury. Atm! Or addition to
C

N ~
setting forth these principles, Penn also / when / hair established important relationships

with Native Americans not / :ﬁ? the founded the city of Philadelphia.

Religious Freedom in Pennsylvania

=) =
William Penn has /was /end born in 1644 in London, the egg / low lgn\‘ofa\ British
7%)

admiral, William Penn, Sr./As / It / No a young man, Penn led a

bothering / moonlight X pri ;|§d life: he attended college briefly, studied

was { laﬁ¥ cow briefly, and managed his father's estate{iﬁj or / to Ireland. All that
=

changed, however, when Penn somewhg[g ( ggnxgrtggz reminding to Quakerism, a

religion based on can / the who ideas of tolerance and pacifism. Because Quaker

house / plant /!&a‘—s):onﬂicted with Puritan doctrine in England,

Quakeﬁ; Frowned / Booklet were imprisoned for holding or attending
s

7 AN
rubbed / public / tomato meetings, and Penn was imprisoned for low / and / m}
<

writings. As a result, Penn beganto/ in / be envision a utopian community in which

little / wailed /ﬁeogie with different religious beliefs could live

together / giamond / extremes peacefully.

Penn soon gained the resources by sport / change / which he created his vision. To

repay a have / theni /Vﬂem owed to Penn's father, King Charles II cans / g’a’\"e / take

e 7
Penn the rights to a large tract / sportz %tel oazmd in America. Penn
butterfly / (eauested Z indicated and received a charter from the then / beegt’/ king,




[image: image9.jpg]ey
allowing him to establish a colony\calledl / driven / became Pennsylvania in honor of

William Penn, Sr.

— o
‘Penn / From / Band came to America in 1682 to previous /estab E / objective a

colony based upon principles of attending / backpack /’ and religious freedom

for all. Penn yisited / ranking / attached America only tv;ice, in 1682-1684 and 1699-

e
1701, when eemﬁﬁhem time for less than two years. World / Frout{;éﬁ, he lefta
lasting mark on eat A nu?/ saw nation.

Fair Dealings and Peace with the Native Americans

Penn was unusual in his Q/(;alin;s)_/ pillows / athlete with Native Americans. He
under; DTd that lands gramed to ér,e /can [ hi;} actually belonged to the native people.
éfgre[ Women / Oranges he would sell or settle onﬁ\/ can / art land, he intended to
jpurchase it playing / footing / !(ga;l lx . Soon after his arrival, he made
regorts\’&'qgtact / perfect wit\hThé Delaware tribe (also called for / his I@é\ Leni

%4 -
Lenape), the true owners of "his" want / lanﬁ/ flat.

However, there were many difficulties {o involved / o/vercome/ rankings.

Overlapping claims of ownership among various‘]‘ premium / becomes tribal groups

o )
made negotiations difficult. In when / fort / §rome cases it wasn't clear who owned

N \/ - =
how / gEQ/ was land. Moreover, the Delaware had many whose( vears / sport of

experience in working out treaties and / how / was were rightfully suspicious.





Artifact #4-Chapter Summaries
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Artifact #5- World Geography Chapter 2, Section 3 Summary
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Artifact #6- San Diego Quick Assessment
[image: image13.jpg]z

Name

Date.

San Diego Quick Assessment

Preprimer Primer Grade |
see you road
play come live
me not thank
at \ with when
run jump bigger
g0 \ help how
and is always
look work night
can are spring
here 1l today
Grade 2 Grade 3 Grade 4
our city decided
please middle served
myself moment amazed
town frightened silent
early exclaimed wrecked
send several improved
wide lonely certainly
believe drew entered
quietly since realized
carefully straight interrupted
Grade 5 Grade 6 Grade 7
scanty bridge amber
business commercial dominion
develop abolish sundry
considered trucker capillary
discussed apparatus X impetuous
behaved elementary blight
splendid comment wrest
acquainted necessity enumerate
escaped gallery daunted
grim relativity condescend
Grade 8 Grade 9 Grade 10
capacious JKconscientious zany
limitation isolation jerkin
pretext molecule nausea
intrigue ritual X gratuitous
delusion momentous linear
immaculate vulnerable inept
Xascent kinship legality
Y-acrid X conservatism aspen
binocular jaunty amnesty
embankment inventive barometer

LaPray and Ross, 1969





Artifact#7- Strategies in Written Language
[image: image14.jpg]130 STRATEGY INSTRUCTION FOR STUDENTS WITH LEARNING DISABILITIES

where the students get to put in their ideas. Answering the story part questions will
help students with the initial generation of content for their stories. In the final step,
students put together all of their ideas into a complete story. Students are reminded to
use good parts, and make sense. After all of the steps are completed students should have
anarrative composition that is interesting to their audience and easy to follow, and pos-
sesses all the essential components of a good story.

Story Map

Knowledge of text structure can provide a map for students to produce well-developed
compositions. A graphic organizer (Figure 8.1) such as the one created by Englert et al.
(1985) can provide a template for student composition. Such an organizer can prompt
students to consider what ideas to include, how to organize these ideas, and when the
composition is complete (Englert & Mariage, 1991). This organizer can be used for both
composition generation and reading comprehension.

Expository Text Structure Strategies

The concept of using a schema, or plan, such as WWW, What = 2, How =2, or a story
map, to produce narrative prose, can also be utilized with various expository composi-
tions. The use of strategies or schemas for composing single-genre essays is a good
place to start with emergent writers. Teaching students one form of writing enables
them to concentrate on basic structural concepts. We started with narrative composi-
tions because of the familiarity of that form of text to young writers. However, various
expository text structures can be similarly taught.

Understanding and utilizing text structure is essential to composition. Different
text structures can be used for planning, organizing, and drafting various types of
expository text. Itis important to understand that each type of expository text structure
answers different text structure questions, such as: What is alike? What is different?
How are they the same? What is being explained? The answers to these questions are
indicated by a range of meaning and sentence structure systems. Certain keyword indi-
cators can be found in either topic sentences or concluding sentences. For example,
“Fresh water and salt water fish are similar in many ways, yet they are very different in
others.” The structure of this topic sentence and the keywords (simila, yet different)
are indicators of a compare /contrast composition (Englert & Mariage, 1991). Students
with LD often have difficulty picking up on these cues in text. They may understand
thata text is explaining what is similar o different about two entities; however they are
often unaware of how the piece is structured. Explicit instruction about various text
structures is necessary.

TREE

‘The TREE strategy (Graham, Harris, & Sawyer, 1987) can be used to guide students’
composition of opinion essays. The TREE strategy is composed of four self-directional
prompts used to guide the fundamental form of an opinion essay: To most effectively

Qo b &> Gm

Strategles in Written Language 131

Setting P
Character: . Time: (ahgeduea\ Place:
7 W =%

Pmblem‘_\_ha*: Noos Q.v-é . \\,3\43&,\

Response

W\D\@Awe\&—e
vha&lw\a»

The Outcome
| \A \n—/c, {"‘-3 [V
= Wa—é g‘w\w\w& 54»3"

The Conclusion

o VD 3 N B

2\p@d e > T

i Grammar map/narrative planning guide, From Englert, C. S., Raphael, T. E,,
Zi‘.'.ﬁf,:ol., ﬁo(?;as). Teaching ;gm}im nmfgm to the mildly handicapped: A classroom nterven-
tion study. The Cognitive Strategy Instruction in Writing Project. Project funded by the ;.s.
Department of Education Office of Special Education Programs. East Lansing: Michigan State
University.




Artifact #8- World Geography Chapter 3, Section 1 Summary
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Artifact #9- Comprehension Checklist for Narrative Text
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Artifact #10- Overall written description of the book
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Artifact #11- Ohio Literacy Test

[image: image18.jpg]12A
Chicago — The Windy, Fast, Murderous City of the Midwest

Chicago, Illin@ is nicknamed the Windy City. Michigan Avenue, home to Water Tower

Place, Tiffany’s, and multiple Gap stores, can be a wind tunnel with people clutchlijag bags and
s proutee
hair as a mighty wind whips down the street. But it did not gain its moniker for the high velocity
P \(('2 himse (3

of winds — the fact is that back in 1893, during the World’s Col Expofitich in Chicago,

New York Sun editor Charles Dana, dubped the city the Windy City because he was tired of
ys%e

hearing Chicagoans bnase Exposition.

The history of Chicago is full of -@ s. For example, the two lions guarding the
entrance to the Art Institute were designed by a dentist turned sculptor, Edward L. Kenrys. The
first automobile race ever seen in the United States was held in Chicago in 1895 — the winner, J.
Frank Duryea, drove an average of 7 2 miles per hour/On the more macabre side of life, in
1896, Dr. Herman Mudgett built a home at 63" and Wallace that was designed expressly for the
purpose of murder. It was equipped with gas chambers, incinerators, and other horrific devices.
On a happy note, Walt Disney was born in Chicago in 1901 and lived there until he was four.
Many of us know about the Great Chicago Fire of 1871 in which 250 lives were lost, but in 1903,
the Iroquois Theater caught fire during a performance by Eddie Foy — 600 people died that day.

Here’s one last little known fact about Chicago. While it was widely believed that Mrs.
O’Leary’s cow started the Great Chicago fire, on October 7, 1997, the Chicago City Council

approved a resolution exonerating this poor cow of all blame.

[ Reading Level: 12.0 [ Dale Chall: 11-12 [ 282 words |

Name: / LA Date: 6/27//I Gr: §i2
WCPM: / "/8 Errors/Min: ‘év_ % Accuracy: ié_d/o

Flu Rating (4-16): /42 words Comp (1-6): 4@_

Source: Chicago Collections. Retrieved June 28, 2004 from
http:/www.corsinet.com/chicago/chicagot.html
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Artifact #12- San Diego Quick Assessment
[image: image19.jpg]Building Fluency  Scholastic Professional Books, page 69

Name

Date

San Diego Quick Assessment

Preprimer Primer Grade |
see you road
play come live
me not thank
at™\_ with when
run N\ jump bigger
go help how
and is always
look work night
can are spring
here this today
Grade 2 Grade 3 Grade 4
7 : <
our city s decided
please middle served
myself moment amazed
town frightened ~ silent
early e exclaimed wrecked
send several improved
wide lonely certainly
believe drew entered
quietly since realized
carefully straight interrupted
Grade 5 Grade 6 Grade 7
scanty bridge amber
business commercial dominion
develop abolish sundry
considered trucker capillary
discussed apparatus 4 impetuous
behaved elementary blight
splendid comment wrest
acquainted necessity enumerate
escaped gallery daunted
grim relativity condescend
Grade 8 Grade 9 Grade 10
capacious conscientious zany
limitation isolation jerkin
pretext molecule nausea
intrigue ritual gratuitous
delusion momentous linear
immaculate vulnerable inept
ascent kinship legality
acrid conservatism aspen
binocular jaunty amnesty
embankment inventive barometer

LaPray and Ross, 1969
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